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ABSTRACT 

 
Although extensive research has explored the differences in 
educational success between upper, middle, and working 
class minority students and white students, few studies 
have examined how class and race, combined with socio-
psychological factors, shape students’ perceptions of success.  
This study examines the impact of class and race on the 
educational success of college students.  This study is based 
on data collected from 62 traditional undergraduate 
students (32 white students, 30 black students) at Marian 
University. The data showed that while white students and 
black students agree that they are successful, blacks were 
more  likely  to  engage  in  behaviors  associated  with 
educational success.  The data also showed that upper class 
students experience less educational success than lower class 
students.  The results are interpreted supporting previous 
consistent findings of existing class and racial disparities in 
educational success.  Furthermore, the results also show that 
socio-psychological factors influence outcomes of educational 
success for students based on their race and class.  The 
implications of these findings are discussed. 
 
INTRODUCTION 
 
There you find many people genuinely enjoying the 
challenges and rewards of academic pursuits and the 
social life of the university. Some have a strong sense 
of purpose, and clear plans for the future. Some are 
excited by the discovery of new friendships. For others, 
though, things are not going that well. The social life of 
the campus does not seem to include them.  They feel 
rejected and lonely…Some students are burdened with 
financial worries. Others are failing courses. Some are 
anxious  about  their  chances  in  the job market, where 

 
 
the competition they experienced in class just continues 
in another sphere (Fischer and Hart 1995: 6). 

 

This description of the college experience by 

authors of Christian Foundations, Kathleen Fischer 
and Thomas Hart (1995), depicts with a high degree 
of accuracy that the transition from high school to 
college can be a difficult one.  The mere “newness” 
of the whole operation can ignite mixed emotions.  
This new experience initiates a further quest to know 
oneself--who one is, who one wants to become, and 
how to get there.  In this exploration is the innately 
cohesive  desire  of  students  to  achieve  the 
educational  and career  goals  they  have  set  for 
themselves.   But  the  newness  of  the  college 
experience  often  leads  students  to  question 
themselves and their academic abilities. Students 
must figure out their learning style and the type of 
college that will be conducive for their learning and 
social needs.  They may begin to feel that their 
socioeconomic status or race may hinder the quality 
or quantity of their education, or propel them to 
success.   Such  questions  are  important  to 
understanding how different factors in students’ 
environment affect their ability to learn and be 
successful.  
     Though there has been a positive shift in the 
educational  attainment  process,  disparities, 
particularly related to race and class, still exist.  A 
vast body of literature reports that racial disparities 
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are maintained between white students and black 
students (Portes and Wilson 1976; Lucas 1993; Blair, 
Blair, and Madamba 1994; Wong and Rosenbaum 
2004; Verdugo and Schneider 2005; Feliciano 2006).   
Some studies have confirmed that individual ability, 
educational  aspirations,  and  race  are  the  best 
predictors of success in school (Watts and Watts 
1992; Blair, Blair, and Madamba 1994; Wong and 
Rosenbaum 2004).  Previous studies indicate that 
racial differences exist because of class inequality.  
The  difference  in  educational  success  outcomes 
between  white  students  and  black  students  are 
influenced by the family structure, socioeconomic 
status, and educational success (Middleton 1963; 
Sewell 1971; Blair, Blair, and Madamba 1994; Ishida, 
Muller, and Ridge 1995; Biblarz and Raftery 1999; 
Verdugo and Schneider 2005; Lechuga 2007).   
     Research on socio-psychological factors also has 
shown that students’ perceived sense of control and 
motivation to pursue learning goals are helpful in 
understanding the difference between student success 
or  failure  (Mirowsky  and  Ross  2007;  Glynn, 
Aultman, and Owens 2005; Williams and DeSteno 
2008).   Additionally,  the  ability  to  cope  with 
stressful  situations  proves  to  be  crucial  for 
educational  success  (Thoits  1986;  Pritchard and 
Wilson 2006).       
     This  study  examines  the  racial  and  class 
differences in educational success among a sample of 
62 college students.  This study also examines how 
an adequate or inadequate source of mental and 
emotional support impacts the educational success 
outcomes of college students.  This project seeks to 
link  a  relationship  between  racial  and  class 
differences on educational success and how that 
relationship is further impacted by differences in 
college students’ socio-psychological situations.   
 
CLASS AND EDUCATIONAL INEQUALITY  
 
Previous  research  has  shown  that  educational 
attainment is comprised of various determinants of 

educational success (Wong and Rosenbaum 2004; 
McCarron and Inkelas 2006; Lechuga 2007).  These 
determinants included test scores, gender, geographic 
location and region, but, the most influential factors 
were socioeconomic status as a result of family 
composition and race.   
 
Social Factors Influencing Achievement:  
Class Disparities  
Research has shown that other types of inequalities, 
such as those based on race and gender, emerge out 
of class inequalities.  Elements which encompass the 
family structure and educational attainment present 
a  complementary  relationship.   Lower  class 
individuals are more likely to experience divorce and 
other kinds of disruption to the family structure.  
This  contributes  to a reduction in chances for 
success in schools because these students are not as 
likely to receive the proper support or stability 
necessary for educational success.  Some studies seek 
to suggest that families headed by single-parents are 
less likely to obtain educational success.  At the heart 
of this ridicule is the single-parent family whose 
head of household is the mother.  The concept of 
“the  pathology  of  matriarchy”  suggests  that 
households  headed  by  single-mothers  are  more 
inclined to poverty, less parental involvement, and 
poorer academic achievement (Sewell 1971; Epps 
1995; Ishida, Muller, and Ridge 1995; Bankston and 
Caldas 1998; Biblarz and Raftery 1999; Wong and 
Rosenbaum 2004).   
     Bankston  and  Caldas  (1998)  propose 
theoretically, that a universal education aims to 
provide equal opportunities to all citizens, thereby, 
increasing socioeconomic fluidity and preventing 
the  development  of  a  rigid  class  system.   
Consequently, schools reproduce and become the 
reflection  of  the  divisions  in  the  surrounding 
society…and actually perpetuate chronic structured 
inequality  by  creating  communities  of  the 
advantaged and disadvantaged.  Biblarz and Raftery 
(1999) found that children from poor families and 
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families without both parents are less likely to have 
access to the economic, social, and cultural resources 
which help  to  facilitate  success.   Sewell  (1971) 
suggests higher education confers increased chances 
for income, power, and prestige on people who are 
fortunate  enough  to  obtain  it.   Wong  and 
Rosenbaum (2004) found that low socio-economic 
students have much lower chances to get into higher 
education institutions…[such that] they rarely plan 
on attending college, few attend, and even fewer 
actually graduate.   
     Ishida et al. (1995) note that the major obstacle 
to  equality of educational opportunity probably 
comes from the resistance of those of service-class 
origin.  That is to say that, the service class tries to 
ensure their children an advantage in educational 
attainment by having them avoid low qualification. 
Yet, some would argue, the children of the service 
class are better equipped with those “cultural traits” 
necessary for entry into higher levels of education.  
This study supports Sewell’s (1971) earlier studies 
that found that the lower the SES group, the more 
limited are the opportunities at each higher level of 
education.  Epps  (1995)  further  confirms  these 
findings,  noting  that  the  higher  the  family’s 
socioeconomic status, the more likely the child is to 
be successful in school.  These relationships vary in 
strength for different populations and for different 
outcome variables.   Ishida  et  al.’s  (1995)  cross-
national study supports previous hypotheses of class 
disparities  and  educational  attainment,  further 
adding that education plays the role of allocating 
individuals to different class positions independently 
of class  origin; class reproduction and mobility 
involves different social processes, which are, in 
turn,  differentially  affected  by  educational 
attainment.   
     The social conditions of class impact educational 
success in that students of the lower socioeconomic 
class are more likely to be disadvantaged in financial 
resources and cultural traits.  Thus, education may 
have a limited instrumental value for students who 

expect to follow in their parents’ footsteps.  It 
follows, then, that students of the higher socio-
economic class are more likely to have access to 
financial  and  cultural  resources,  leading  to 
educational and social mobility.  The students of the 
middle  socioeconomic  class  sway  along  the 
spectrum, often in a position of compromise leading 
to  financial  strain,  but  not  necessarily  cultural 
strain.  These students may find that they have access 
to financial and cultural resources as the higher class 
students, yet, like the lower class students, this access 
may be limited or absent altogether.   
     Consequently,  middle  class  students  are  ill-
equipped in alleviating middle class issues; lower 
class students are in a better position to receive 
financial support and higher class students are in a 
position that  seldom requires  financial  support.  
Conversely, lower class students are more susceptible 
to cultural lack than middle class students (even 
with experiencing financial strain) and higher class 
students. 
 
Racial Dimensions to the Class-School Relationship 
Yet educational success is not only dependent on 
class dynamics.  Race, too, also comes into play.   
Epps’ (1995) study noted that while black students’ 
and  white  students’  educational  aspirations  and 
attitudes about teaching quality in their schools were 
similar, blacks were more likely than their peers to 
face a disorderly learning environment.  Though 
black students were no less likely than white students 
to have their parents involved in their schooling, 
gaps in academic performance were evident as early 
as age 9 and persisted through age 17; whereas at age 
13,  black children were more likely than white 
children to be below the modal grade for their age.   
     Portes and Wilson (1976) suggest that race is a 
significant  factor  in  determining  educational 
attainment.   Race,  as  a  variable,  is  constrained 
insofar  as  answering  questions  extending  to 
explaining  mediating  variables  affecting  racial 
disparities in educational attainment.  Verdugo and 
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Schneider (2005) found that a “deficiency” model of 
attainment  among  minorities  leads  to  the 
achievement gap.  The idea that minority students 
are  deficient  in  resources,  appropriate  academic 
skills, and motivation, thus making white students’ 
education more superior, and ultimately resulting in 
increased upward mobility for the white students, 
more  so   than  black  students  (Verdugo  and 
Schneider 2005), is comparable to studies by Portes 
and Wilson (1976)  showing  the  existence  of  a 
“double handicap” for minorities.  That is to say, for 
black  students,  the  advantages  of  parental 
achievement fail to convert to advantages for the 
new cohort, and advantages gained along the way 
(i.e. education), fail to convert to occupational and 
income advantages for white students.  
 
THE STRESS OF EDUCATION AND STUDENT 
COPING  
 
In addition to a sense of control and motivation, we 
must explore students’ explanations/interpretations 
of events and outcomes to particular causes (Beyer 
1999).  In this, is a better understanding of the 
process of educational attainment and how it has 
improved or declined over the years.  Along with an 
achievement shift, students may experience a shift in 
their mental state.  This shift can be effective or 
ineffective as related to the student’s coping abilities.  
Coping is a mechanism students use to help alleviate 
the pressures of stressful situations.  Prior research 
proposes that coping assistance and access to sources 
of mental health and support positively impacts 
student performance.  Thus, achievement of success 
increases  with  accessibility  to  mental  health 
resources (Thoits 1986; Pritchard and Wilson 2006). 
     Education can have two kinds of effects on the 
life-course trajectory of perceived control, acting 
both as a developmental environment and as a 
means of social stratification and mark of achieved 
status (Mirowsky and Ross 2007).  Glynn et al. 
(2005) found that arousing the internal state of 

motivation plays a fundamental role in learning.  In 
order to effectively foster students’ motivation, it is 
essential  to  understand  why  students  strive  for 
particular goals, how intensely they strive, how long 
they  strive,  and  what  feelings  and  emotions 
characterize them in this process.   
     The state of success or failure depends, largely, 
on what students attribute to it.  The attributions for 
achievement outcomes that have received the most 
empirical attention include ability (internal, stable), 
effort  (internal,  unstable),  task  difficulty  (external, 
stable), and luck (external, unstable). Research has 
found that, in general, people show a self-enhancing 
bias in attributions.  That is to say, the explanations, 
or causes, given for particular outcomes are such 
that  they  incur  desirability  upon an individual 
(Beyer 1999).   
     Higgins, Shah, and Friedman (1997) found that 
emotional  responses  to  goal  attainment  include 
emotional  responses  to  whether  one’s  perceived 
actual self is congruent with or discrepant from 

one’s  desired  self−the  relation  between  goal 
attainment and emotional responses would increase 
as goal accessibility increased.  According to Portes 
and Wilson (1976), educators have been concerned 
with chronic underachievement by African-American 
students. Most educators, as well as policy makers 
and  academics,  believed  that  these  black-white 
disparities would decrease after desegregation, yet the 
black-white  test score gap remains.   Portes  and 
Wilson  (1976)  also  note  that  while  self-esteem 
increases  academic  achievement,  whites  still 
outperform their black counterparts, though the 
black students have higher self-esteem.   
     In many ways, the sense of controlling one’s own 
life acts as a stored resource.  Individuals draw on 
the personal sense of control for the motivation to 
meet challenges, develop themselves, and guide their 
lives in preferred directions.  A sense of control 
often helps individuals  address  difficulties more 
confidently and actively (Mirowsky and Ross 2007).  
These findings are consistent with those of Lucas 
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(1993), who adds that providing an environment 
conducive to personal development, understanding 
barriers encountered in pursuing goals, and stimu-
lating intraconnectedness and interconnectedness are 
crucial in educational productivity.  Since having 
abundant information is crucial to the formation of 
precise beliefs, well-informed students will develop 
more precise beliefs, and thus prepare themselves 
more adequately to pursue the course of action 
thought to be in their best interest (Roska 2005).  
 
EFFECTIVELY  MANAGING  STRESS  FOR 
COLLEGE SUCCESS 
 
Portes and Wilson (1976) propose that academic 
performance has important influences on the social 
psychological processes represented by significant 
others  influences,  self-esteem,  and  educational 
aspirations.  House, Kahn, McLeod, and Williams 
(1985, 95) termed social support as “the existence or 
quantity of social relationships, [with regard to] the 
functional  context  of relationships,  such as the 
degree to which the relationships involve flows of 
affect  or  emotional  concern,  instrumental  or 
tangible aid information, and the like; these aspects-
quality,  structure,  and function-are logically and 
empirically interrelated, and are necessary in the 
understanding of social relationships.”   
     Thoits (1986) suggests that a number of life 
changes in a short time, positive or negative, can 
overwhelm the individual’s ability to behaviorally 
readjust. Thus, mastery of educational attainment 
shows implications of being a source of stress.  In 
light of this, Braboy (1991) suggests that social 
support can reduce the psychological impact of 
stress  exposure,  especially  when  support  is 
operationalized as perceived support availability, as 
perceived emotional support, or as having at least 
one person to confide in.  These sources of support 
exist as a confiding relationship, and stem from 
one’s individual interpersonal relationships.   
     Thoits (1986) further suggests that coping aid 

from others who have faced or who currently face 
similar stressors and who have experienced similar 
reactions should be highly efficacious, thus being 
able  to  recommend  situationally  applicable 
techniques  to  reduce  stress.   As  proposed  by 
Pritchard  and  Wilson  (2006),  the  ability  to 
successfully cope in the new college environment is 
crucial for success.                 
 
SUMMARY  
 
Past research clearly demonstrates the correlation of 
class  and  race  as  significant  determinants  of 
disparities  in  education.   By  adding  social 
psychological factors, a new lens by which to view 
educational attainment is cleared.  By examining the 
class and racial disparities, as well as the impact of 
social  psychological  factors  on  educational 
attainment there may be better understandings of 
what occurs when students of different backgrounds 
transition to the college atmosphere.  This study 
focuses on how various social factors, namely, class, 
race,  and  social  psychological  elements,  impact 
educational attainment. 
 
METHODS 
 
Data 
This study is  based on data collected from 62 
traditional  undergraduate  students  at  a  small 
Midwestern  college  located  in  Indianapolis,  IN 
(Marian  University).   The  data  were  collected 
through structured fixed-choice surveys distributed 
in the afternoon in the Clare Hall dorms during the 
week of April 6, 2009, averaging five minutes to 
complete. 
     The  purpose  of  this  study  was  to  analyze 
disparities in educational attainment and the impact 
of various socio-psychological factors, such as study 
habits, causal attributions, and coping abilities on 
educational success of White and African American 
college students. 
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Sampling  
Demographically, the college is composed primarily 
of 82% Caucasians and 18% minority students, most 
of whom are African Americans.  Consequently, two 
samples  were  drawn,  as  implemented  by  two 
different sampling techniques.  A stratified random 
sample (N= 32) of white students living on campus, 
and a convenience/availability sample (N= 30) of 
black students was conducted.  Eligible respondents 
were white and black students who were presently 
enrolled in a traditional undergraduate program of 
study (no less than 12 credit hours).  The racial 
restrictions helped to increase homogeneity between 
the groups.  Due to the relative scarcity of other 
minorities (Hispanics, Asians, etc.), only African 
Americans were eligible for participation in this 
study.  The sample of white students (N= 32) were 
identified through dorm room enumeration using 
the random numbers list.  The sample of black 
students (N= 30) were purposively chosen through 
the  convenience/availability  “blitzing”  technique, 
and as such, are representative of this minority 
subset.   
 
 
TABLE 1:   Frequency of Class and Racial    
        Differences in Educational Success  
 

Total Number of Respondents in Sample (n): 62 
 
Gender      
Male      53.3% 
Female      46.6% 
 
Ethnicity      
African American      48.3% 
Caucasian      51.6% 
 
Mean Age      
           21.38 Years 
 
Mean Course Load     
          15.57 Credit Hours 
 

Academic Major     
Nursing      19.4% 
Business/Sports Mgmt    24.1% 
Education/EES     20.8% 
Liberal Arts      19.3% 
Math/Science       9.6% 
Undeclared         3.2% 
 
Degree Seeking     
B.A.        60.0% 
B.S./B.S.N.       40.0% 
 
Income      
> $80,000       32.1% 
$35,000 - 79,999      39.3% 
< $34,999       28.6% 
Mother’s Educational Level    
Doctoral-Master’s Degree                    14.6% 
Bachelor’s-Associates      27.2% 
Some College/HS/Less than HS    58.1% 
 
Father’s Education Level    
Doctoral-Master’s Degree                    17.9% 
Bachelor’s-Associates      21.5% 
Some College/HS/Less than HS    60.6% 

 
 
The sample  was  composed of 51.6% Caucasian 
students and 48.3% African American students.  Of 
this sample, 53.3% were males and 46.6% were 
females.  The mean age of the sample was 21.38 
years.   The  sample  was  comprised  of  30.0% 
freshman, 31.7% sophomores, 28.3% juniors, and 
10.0% seniors.  60% of the students were seeking 
Bachelor of Arts degrees, while 40% of the students 
were seeking Bachelor of Science or Bachelor of 
Science in Nursing degrees.  The mean course load 
was 15.57 credit hours.   
     The median household income range was $50-
64,999; 32.1% of the students were in households 
with incomes greater than $80,000, 39.3% of the 
students were in households with incomes ranging 
from $35-79,999, and 28.6% of students were from 
households with incomes less than $34,999.  While 
14.6% of students’ mothers had an education at the 
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doctoral-master’s level, 27.2 % of students’ mothers 
had an education at the bachelor’s-associate’s level, 
and  58.1%  with  some  college  or  below.   In 
comparison,  17.9% of  students’  fathers  had an 
education at the doctoral-master’s level, while 21.5% 
of  students’  fathers  had  an  education  at  the 
bachelor’s-associate’s level,  and 60.6% with some 
college or below.    
 
Measures  
Educational  Success.   Variables  included  were 
predictors of student performance as indicative of 
educational  success.   Educational success  as  the 
responsibility of the student was measured as (1) 
very responsible to (4) not at all responsible.  Life 
difficulty as a result of higher education pursuit was 
measured as (1) much easier to (4) much more 
difficult.  Study skills and habits were measured as 
actual time in hours (less than 1 hour to more than 
7 hours) spent studying, exam preparation, class 
preparation,  taking  breaks  between  studying, 
sleeping, using the computer for educational and 
recreational purposes.  Sixteen attitudinal statements 
concerning educational success were also included. 
Response options ranged from (1) strongly agree to 
(4) strongly disagree.  These statements varied from 
“I feel that I am successful,” to “I take advantage of 
learning assistance.” 
 
Class and Race.  The survey included two variables 
for  race and class.  Race was measured as an 
indication of white or black.  Class was measured 
using family’s total income before taxes.  Response 
options were (1) Over $100,000 (2) $80-99,999 (3) 
$65-79,999 (4) $50-64,999 (5) $35-49,999 (6) $20-
34,999 (7) Less than $19,999. 
 
Social-Psychological  Factors.  Variables  used 
included amount of life problems (1) a lot of 
problems to (4) almost no problems; level of stress 
felt  from being in school (1) very stressful to (4) not 
stressful at all; stress of financial situation (1) very 

stressful to (4) not stressful at all; difficulty paying 
family’s bills (1) very difficult to (4) not difficult at 
all; importance of being a student (1) not at all to 
(7) extremely important; degree of happiness felt 
from being a student (1) very happy to (5) very 
unhappy; existence of source(s) of support (yes or 
no) ; ability to talk about important things with 
support network, ability to tell anything to support 
network, ability to receive understanding and advice 
from support network, and ability to rely on support 
network for practical things were measured as (1) 
strongly agree to (4) strongly disagree; and frequency 
of contact with source of support (1) daily to (6) less 
than once a month.  
 
Controls.  Other demographic variables used in the 
analysis  included  age,  class  standing,  academic 
major, course load, and parent’s education.  Age was 
measured in years.  Class standing was based on 
credits earned and measured in terms of freshman, 
sophomore, junior, and senior.  Academic major was 
measured in terms of the primary degree-seeking 
course of study.  Course load was measured as the 
current amount of credit hours based on current 
enrollment.  Parents’ education was measured as the 
highest level of education completed by the student’s 
parents,  ranging  from  some  high  school  to 
doctoral/professional degree. 
     Questions  regarding  educational  success 
measures  were  compiled  from  various  learning 
assessment  tools  and  guides  from  Marian 
University’s  Learning  and  Counseling  Center.  
Questions  regarding  socio-psychological  measures 
were compiled from Mirola’s study of  Stress in 
Everyday Life conducted in Indianapolis, IN.  
 
HYPOTHESES  
 
H1 :   Upper class students will report greater educational 
success than lower class students. 
H2 :  White students will experience greater educational 
success than black students. 
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H3 :     As stress is managed effectively, educational success 
will increase. 
H4 :  Black students are more likely to manage stress 
effectively,  but  will  experience  a  lesser  amount  of 
educational success. 
H5  :  White students are less likely to manage stress 
effectively,  but  will  experience  a  greater  amount  of 
educational success.  
 
RESULTS 
 
A test of mean values was performed in assessing 
students’ educational success.  Data analysis revealed 
that black students were more successful than white 
students [t (44)=-3.59, p=.001].  Lower class students 
were more successful  than higher class students 
[t(42)=-1.35,p=.185].  Students who experienced less 
stress of being in school [t(44)=1.95, p=.058] and less 
financial  stress  [t(43)=.771,p=.445]  were  more 
successful. 
     A  Chi-squared  analysis  was  performed  in 
assessing the variables of class and race on five 
measures  taken  from  the  educational  success 
attitudinal  measures  and  the  socio-psychological 
measures.   A  Chi-squared  analysis  was  also 
performed  in  assessing  five  measures  of  socio-
psychological  factors  on  five  measures  of 
educational  success  attitudinal  measures  Data 
analysis revealed that educational success (χ²=(14, 
n=62)=32.31,p< .004) and socio-psychological (χ²=( 
14, n=62)=14.08, p< .444) outcomes between black 
students and white students differed significantly 
(See  Tables  4a-8b).   Data  analysis  revealed  no 
significant  differences  between  the  educational 
success (χ²=(28, n=62)=32.40, p< .259) and socio-
psychological  (χ²=(28,  n=62)  =26.14,  p<  .565) 
outcomes  between  upper-class,  middle-class,  and 
lower-class students.   
 
DISCUSSION 
 
Earlier research found that black students are less 

likely to achieve educational success in comparison 
to their white counterparts.    However, this study 
found that black students were more successful than 
white students.  Black students were more likely than 
white students to engage in behaviors associated with 
educational success.   White students were more 
likely to attempt to reach goals they had set for 
themselves, yet black students were more likely to 
seek learning assistance and ask questions.  Black 
students were more likely to agree that success 
depends on skill, while white students were more 
likely to agree that success depends on luck. 
     Previous studies found a positive correlation 
between stress management and educational success.  
The findings of this study are consistent with earlier 
research.  Students who had a support network and 
had  more  frequent  contact  with  that  support 
network, more likely to view success as dependent on 
skill, more likely to reach set goals, and were more 
likely  to  take  advantage  of  learning  assistance.  
Happier students with few life problems were more 
likely  to  have  a  more  positive  perception  of 
educational success, and thus, were more engaged in 
behaviors relating to educational success. 
     This study suggests an inconsistent finding of 
previous research: lower-class students were more 
likely to achieve educational success than upper-class 
students.  Upper-class students were less likely than 
lower-class and middle-class students to seek learning 
assistance.  Consequently, upper-class students were 
more likely to experience stress in school, have less 
contact with a support network, and were less happy 
with their student life, even though they experienced 
a less stressful financial situation.  Though middle-
class  students  experienced  the  most  stressful 
financial situation, had a lot of life problems, and 
felt only a little stress from being in school, they 
were more likely to have frequent contact with a 
support network and very happy with student life.  
Strikingly, an overwhelming amount of middle-class 
students failed to seek learning assistance, failed to 
reach set goals, were afraid to ask questions, did not 
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agree that success was dependent on skill, but more 
on luck.   
     Lower-class students were not as stressed from 
being in school, were in contact with their support 
network several times per week, were generally happy 
with student life, and yet experienced a very stressful 
financial  situation  and a  lot  of  life  problems.  
Lower-class students felt success was more dependent 
on skill rather than luck, were not afraid to ask 
questions, and set goals to reach.  The lower-class 
students were also more likely than middle-class or 
upper-class students to seek learning assistance.  
     This study did present some limitations and 
could be extended for future research.  Time and 
sample size were two major factors which may have 
influenced the findings in this study.  In trying to 
provide more gainful insight into college students’ 
educational success three crucial variables were used 
for assessment to test for the outcomes of the said 
success.  However, because the concepts of class, race, 
and socio-psychological factors are complex in nature, 
the time to explore each in depth was inadequate.  
Given the size of the college, the size of the sample 
used  was  relatively  small,  and  may  not  be 
representative of the college’s student population, 
thus presenting validity and reliability issues.    
     In assessing the variable class, family size and 
parents’  occupation  were  not  included.   These 
factors   may  have  helped  to  explain  the 
financial/academic stress reported by the upper-class 
students, who felt an increase in financial stress 
and/or experienced less educational success.  The 
variable race also proved to be restrictive.  Because 
the study was limited to black and white students, 
exploring  the  educational  experiences  of  other 
minorities was not possible.  This factor calls into 
question  how  to  address  the  varying  needs 
(academic, financial, emotional) of these students of 
which little information is available for comparative 
purposes. 
      Exploring socio-psychological issues proved to 
be imperative to the study’s intent, yet did not 

examine how frequently students felt stressed, or 
what possible reasons students may have contributed 
to the stress they felt (i.e. extracurricular activities, 
family life, etc.).  Though gender was not a main 
variable included in this study, the data shows that 
gender  does  produce  a  significant  impact  on 
educational success.  Black females were more likely 
to experience educational success than black males.  
Moreover,  white  females  were  more  likely  to 
experience educational success than white males.  
Interestingly,  when  separated  into  race-gender 
groups, white females were more likely to experience 
educational success than black females, black males, 
and white males altogether. 
     This study could be expanded in many ways, and 
further research on this topic should include a larger 
sample size, an assessment of the main variables-class, 
race, socio-psychological factors- in more detail, inclusion 
of various races, and a comparison of genders.    
Little research has examined the educational success 
of Hispanics.  This group that is more likely to be in 
the lower class strata and have less access to the 
stability  and  support  necessary  for  educational 
success.   Further  research  should  be  done  to 
compare this population to others.   
      Also, further research could be done to examine 
the educational success disparities that exist between 
the sexes.  This study shows that white females are 
higher achievers  than any of the other groups.  
Further  research  could  examine  the  disparities 
between white females and white males in relation to 
educational success, as well as black females and 
black males in relation to educational success.     
 
CONCLUSION 
 
Being that perceptions of success remain unique to 
each individual, it is important not to neglect what 
success may mean for each individual student.  For 
one, success may be graduating from college in four 
years.  To another, exacerbating life stressors may 
have intervened in the pursuit of success, and success 
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now means going back to college to complete that 
degree.  Consequentially, even merely defining what 
is  and what  is  not considered success  presents 
limitations.   
     The educational  success  of   college students 
warrants future studies to be conducted.  This study 
demonstrated that the importance of being a student 
is equally important amongst black students and 
white students.  Thus, it is no surprise that each feels 
some  degree  of  being  successful  as  students.  
Educational discrepancies in success must continue 
to be critically evaluated.   Like many other social 
phenomena, one could conclude that as changes are 
made in the educational and social structure, trends 
in the educational institution will likely follow.  
Ultimately,  the  existing  disparities  that  affect 
educational success will diminish or increase as the 
dynamics  of  class,  race,  and socio-psychological 
issues are explored. 
__________________________________________ 
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